
Verbal Feedback in Dance 
 
Augmented feedback, also known as extrinsic feedback, plays an important part in a learner’s 
acquisition of a new motor skill (Niznikowski, Sadowski, & Mastalerz, 2013). Augmented 
feedback provides more information to the learners than could be detected using their own 
sensory system (Magill & Anderson, 2013).  
 
In dance, feedback is the main component in the classroom while learning and perfecting a new 
skill. To teach as efficiently as possible, the teacher must be aware of the level of the dancer and 
difficulty of the skill to be learned, as different types of verbal feedback are more effective in 
different stages (Niznikowski et al., 2013).  
 
When teaching advanced dancers they will require a more advanced curriculum composed of 
complex moves. When learning complex moves, research has shown that limited verbal feedback 
focused only on errors of the task increased skill acquisition (Niznikowski et al., 2013). 
Furthermore, providing feedback pertaining to knowledge of performance, or the characteristics 
of the skill that produced the performance outcome (Magill & Anderson, 2013), proved to be 
vital in the learning process (Nizikowski et al., 2013). 
 
In my teaching plan for advanced dancers learning a complex skill, I would use the suggested 
methods of focusing on the knowledge of the performance, highlighting errors, and limiting 
feedback. Repetition is one of the most important aspects of motor learning (Wilmerding & 
Krasnow, 2009) and too much talking would only digress from that focus. Feedback would only 
be given when trying to prevent an incorrect movement pattern from being practiced, as once the 
skill is ingrained through repetition retraining could become time consuming, frustrating, and 
difficult (Wilmerding & Krasnow, 2009).  
 
Many dance teachers focus on knowledge of results, which is feedback about the outcome of the 
skill performance (Magill & Anderson, 2013). While this can be helpful in some cases it may not 
be the most beneficial in dance as it focuses on the goal and product of the movement. Dance, 
being a complex artistic art form, should focus on the process of the skill. The goal of a plié not 
being to finish it, but to increase the stretch in the achilles tendons, find a neutral spine and 
pelvis, and work external turnout. Using feedback involving knowledge of performance gives 
verbal cues that provide affectations to the overall product.  
 
When working on an advanced jump instead of giving feedback to “jump higher” I would give 
feedback to “try to increase the plié before the jump” which would hopefully affect the dancer’s 
height. By using this type of feedback, even though it is corrective, it can still have a positive 
effect on the dancer giving them a technique aspect to focus on and improve upon. By focusing 



on their plié, they will also be working on jumping higher without being conscious of it. Many 
teachers point out what is wrong in a skill but do not provide ways to correct the errors. It is 
important to provide the students with those skills in order to see them succeed.  
 
Feedback plays the role of facilitating achievement of the action goal and motivating the 
continuation of effort toward that goal (Magill & Anderson, 2013). By providing clear, short 
verbal cues regarding knowledge of results of a skill a teacher can facilitate a positive efficient 
learning environment.  
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